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This paper aims to examine the awareness of the university management about the policies of students
with disabilities and the level of implementation of the UGC schemes for supporting students with
disabilities in Andhra Pradesh, India. It is based on an analysis of the responses of six higher educational
institutions to a comprehensive questionnaire sent to them during the academic year 2008-09. It
takes into account the types of support provided & its availability and accessibility to disabled students,
facilitating or hindering factors affecting the university management in supporting the disabled
students, evaluation of the policies and provisions and their future plans to serve the disabled students.
The data from the questionnaire was categorized and analyzed quantitatively in major headings.
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Introduction

The phenomenon of disability has agitated the mindsets of the people since the dawn
of civilization. Public policy has, over the years, moved from providing institutional
arrangement for elementary care to facilities for education (including technical and
vocational) for the children’s with disabilities and rehabilitation programs for disabled
adults (Karna, 2001). Especially since the decade of 1970s, the growing social and
political movements of disabled persons world-wide have tremendously influenced
the study and analysis of disability and rehabilitation policies. There has, thus, been a
radical shift in social and attitude and the issue of disability has metamorphosed from
a purely individual-centered medical/clinical problem to a human rights and socio-
political issues.

India has a growing disability rights movement and one of the more progressive
policy frameworks in the developing world. But a lot more needs to be done in
implementation and “getting the basic right”. (Mohan & Pazhani, 2008) Most
importantly, persons with disabilities should themselves be made active participants
in the development process. Educating the people with special abilities is the most
important challenge for every Nation. It is imperative for every nation to secure
appropriate steps for their citizens. Education enhances their quality of life. Moreover,
it makes financial sense since the education makes them economically productive
instead of being dependent on family. It is very important to bear in mind that the
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right to education is a fundamental Human Right, something which all the individuals
have by the virtue of the fact that they are Human beings (Singh & Mehmi, 2008).
Therefore, Article 45(a) of the Constitution of India has guaranteed education as a
fundamental right for every citizen.

Background of the study

This study examines the current state of policy and provision for disabled students in
the higher education sector in India. Accordingly, this section will discuss the contextual
and practical backgrounds of the study.

Policies and Provisions for Students with Disabilities (SWDs) in Indian Higher
Education

Education is a powerful instrument of social change, and often initiates upward
movement in the social structure. There by, helping to bridge the gap between the
different sections of society. The educational scene in the country has undergone major
change over the years, resulting in better provision of education and better educational
practices. In the post-independence the government recognized the problems
of disabled children’s and made provisions for them. The Kothari Commission
(1964-66), the first education commission of independent India, observed: “the
education of the handicapped children should be inseparable part of the education
system.” The commission recommended experimentation with integrated programmes
in order to bring as many children as possible into these programmes (Alur, 2002).
The Constitution of India also stated that according to the Article 29(2) the right to
education is available to all citizens including the disabled. No citizen can be denied
admission into any educational institution maintained by the State or receiving aid
out of State funds. The welfare approach continued in government programmes. The
government set up the National Library for the Blind, The Central Braille Press, and
Employment Exchanges for the disabled (NCERT, 2006). It also made provisions for
scholarships, for prevention and early identification of disabling conditions, for the
development of functional skills, and for aids and appliances for the disabled.

The last decade of the 20th century saw the enactment of three legislations for the
rehabilitation and welfare of Persons with Disabilities. Among these Acts Persons with
Disability Act 1995 is a land mark in India (Singh, 2005). It also states that persons
with disabilities should have access to education at all levels and made a policy that
all educational institutions should implement three per cent reservation in all the areas
including higher education. At the higher education level the University Grants
Commission (UGC) had started the scheme of assistance to universities/colleges to
facilitate Teacher Preparation in Special Education (TEPSE) and Higher Education for
Persons with Special Needs (HEPSN) during the Ninth Five-Year Plan keeping in view
the need to provide special education programs as well as infrastructure to students
with disabilities (NCPEDP, 2004). The infrastructure needs to be designed in such a
manner that enables them to access access classrooms, laboratories, toilets etc easily.
Some of the objectives of the scheme are as follows: (a) Provide equal education
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opportunities and experience to disabled persons in higher educational institutions.
b) Equip the higher education institutions with facilities to provide access to disabled
persons. e) Provide appropriate financial assistance to disabled individuals to increase
their sustainability in higher education. But the survey conducted by National Centre
for Promotion of Employment for Disabled People, shows that out of 348 universities
in India only 54 Universities and colleges were identified by UGC to grant funds for
making friendly /accessible environment for differently-abled students within the
campus. However the survey conducted by National Central for Promotion of
Employment for Disabled People (2004), shows that only 0.1% of the students with
disability are enrolled in various universities. Of the total youth in India, 6% have
access to higher education, which when applied to disabled youth population 1.44
million disabled youth should have access to higher education. But reality presents a
totally different picture (NCPEDP, 2004).

Theoretical Framework

The Social Model of Disability emerged in the 1960s and 1970s by the disabled activist
challenging the control that the quasi medical and social professions exerted over
disabled people (UPIAS, 1977). It was through the work of Oliver (1990) that the Social
Model of Disability has established itself as an alternative in which disabled people
can locate their experience of disability. According to Oliver, disability is

“The disadvantage or restriction of activity caused by a contemporary social
organization which takes no or little account of people with impairments and
thus excludes them from participation in the mainstream of social activities”
(Oliver & Sapey, 2006).

Disability, therefore, ‘is all that imposes restrictions on disabled people’, and as
such, ‘disablement is nothing to do with the body’ (Oliver, 1996), but is instead caused
by the oppression of social and economical structural bearing on impaired individuals.

The social model highlights the areas in society where disabled people experience
discrimination and provides an opportunity for disabled people to take collective action.
By flagging up areas of discrimination, the social model is attempting to achieve for
disabled people the same citizenship rights enjoyed by non-disabled people. The value
of adopting this interpretation of disability is that it will help to identify the barriers
that disabled students experience within the further educational environment.
Accordingly, this model has been used as guiding philosophy for the present study
for it establishes that everyone is equal and demonstrated that it is society which erects
barriers that prevent people with disabilities participation and restricts their
opportunities.

Definition of Key Terms

Students with Disabilities

Students with disabilities who have an identified disability–whether intellectual,
sensory, physical or emotional or some combination of these-that in some way creates
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a special educational need. That is, the student needs resources or support in addition
to those provided to typical students of his or her age group to gain access to education.
(Josephine, Jenkinson, 1996).

Higher Education

The term Higher Education has two distinct meanings. Firstly it denotes the stage of
education that succeeds secondary education. Secondly, it denotes the system of
institution that provides professional courses and also engages in research activities.
Higher education includes not only colleges and universities offering professional
courses in such fields as law, theology, medicine, business, technology, science, music
and arts. They also include teacher-training schools, community colleges, and research
institutes (Magotra, 2007).

Objectives of the Study

(1) To study the universities in Andhra Pradesh with reference to the awareness of
the university management about policies of students with disabilities and the
level of implementation of the UGC schemes for supporting students with
disabilities.

(2) To analyze the support services and provisions provided to students with
disabilities in higher educational institutions in Andhra Pradesh.

(3) To examine the factors facilitating and hindering the universities from supporting
and accommodating diverse range of students with disabilities.

Significance of the Study

The study will be important:

(1) To understand the overall situation of students with disabilities in the Andhra
Pradesh higher education institutions and give some inputs for policy makers,
researchers, educators.

(2) To create awareness among higher education institutions and encourage them
to take action to accommodate disabled students.

(3) It is evident from the below literature review that the researcher could hardly
find relevant studies from the Indian context. So this study will fill this gap.

Literature Review

The researcher reviewed the research studies done in India and in the West on students
with disabilities in higher education institutions, indicate policy interventions in this
field and point out gaps in research. For this review, only those studies have been
selected which are wholly or partly concerned with some aspects of the policy
interventions and provisional services for supporting students with disabilities in higher
educational institutions, and its impact on their social and learning experiences.
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Barriers exist for people with disabilities in higher educational settings as well as
in the provision of government funded support services in almost all countries of the
world. Progress has often been very slow, hindered by social, economical and
pedagogical obstacles. There has been consistent but limits progress over past decades
for youth with disabilities (Hiernam, 2002). Howell’s (2005) study suggests that there
are number of areas for reflection and intervention. First and foremost is the need to
develop internal systems to identify disabled students and their profiles to understand
their needs and to monitor the extent to which these needs are met at individual
institutions. The development of support mechanisms for students with disabilities
and academic staff in order to facilitate teaching and learning process seems to be the
second area for institutional intervention. Hall’s (1999) study indicates that most of
the higher educational institutions now have institutional policies for students with
disabilities. But the ways in which policy implementation was monitored varied greatly
between institutions. Various forms of advice, guidance and support are now available
to students with disabilities, but more could be done to make people aware of this.
Student’s academic experience varied greatly between institutions and departments.
Most of the respondents reported that they are only looking for equal opportunities.
Data also revealed that there is still a great deal of uncertainty about disclosing
disabilities in certain circumstances.

Wilson’s (2003) study shows that disabled students had been written into policies
in a number of areas including admissions, estates and buildings and in some strategic
plans. Student case studies revealed that gaps between policy and practice and showed
that significant barriers remain to the participation of disabled students in higher
education. Some students found that adjustment to teaching practice were difficulties
to obtain. Even where students had received formal agreements to provide reasonable
adjustments (as required by law), such as handouts in advance of lecturers, they often
found themselves in the difficult positions of repeatedly having to ask for these, to no
avail. Some lecturers, particularly in older universities felt that adjustments to teaching
practices would lower standards and give unfair advantage to disabled students. In
all institutions, academic staff felt they were under pressure and were unable to devote
as much time as they would like to individual students. An UNSECO (1999) found
that some higher education institutions were already providing for a range of students
with disabilities, others were looking into ways of creating more supportive learning
environments within their institutions. Universities were also varying in terms of their
financial and human resources to respond to this challenge. The researcher suggests
that the first step to equal access for all students is the will to address the diversity of
needs of students and create a supportive environment to meet their needs. The
researcher concluded that some universities have established effective supportive on
an integrated basis does suggest that integrated models of support are possible and
should be the option of first choice in all cases.

Howell and Lazarus (2003), suggests that changes are needed not only to the physical
environment in which teaching and learning takes place, but also to the way in which
higher education curriculum is organized, delivered and assessed. Similarly, there is a
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real need to address attitudinal barriers at all levels of the institutions that continue to
locate the problem of disability with perceived limitations in the learner rather than
the limitations of the system with its inability to meet the full range of learning needs
among the student population. An exploratory study conducted by Moisey (2004),
shows that students who received more services had more success in terms of course
completions. The researcher also found that certain type of disabilities appear to be
more amenable to assistance. For example, nearly all students with learning disabilities
who received assistive technology completed their courses compared to about half of
students with other types of disabilities who received this type of service. Hall & Tinklin
(1998), says that the main challenges to higher educational institutions are to combine
recognition of the individuality of students and their needs with policies and actions
which are more than piecemeal attempts to ameliorate difficulties.

 Literature shows that, moreover, in almost all countries especially developing
countries have no current mandates regarding what kind of facilities, infrastructure
should be provided. As a consequence, institutional drawbacks have a major impact
on the quality of performance in the progress and achievement of students with
disabilities in higher educational institutions.

Method of the Study

The present study was of a descriptive study. The study attempted to explore the
awareness of the University management about policies for students with disabilities
and its implementation and support in higher educational institutions in Andhra
Pradesh. Andhra Pradesh has total number of 35 universities; consisting three central
universities, 27 are state universities, and 5 deemed universities, which were constituted
as universe of the study. University administrators like Registrars, Dean of Students
welfare, disability coordinators were constituted as population for this study.

Sources of Data Collection

This study was based on both primary and secondary data. In this particular research
primary data was collected using survey method. The secondary sources of data were
collected from books, journals, and other relevant sources like the internet sources.
The aim of the survey method in this study was to gain an overview of the policies and
provisions for support of students with disability and other institutional priorities.
Additionally, the researcher was interested in the perspective of the management in
higher education institutions regarding disability issues.

Sampling Method

For conducting survey, the researcher used purposive sampling to select the
universities. The criteria for selecting the universities were based on inclusion and
exclusion. For example, well established universities which been established before
the year 2003 were included and these universities offering courses on higher education
i.e. MA, MPhil and PhD. The universities which have not completed a minimum of
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five years after establishment and which were not offering courses on higher education
will be excluded.

Data Collection Process

First researcher identified and selected ten universities on the basis of inclusion and
exclusion criteria. After the selection of the universities the researcher sent questionnaire
to the selected universities with one month time. But the researcher didn’t get response
from any of the university. So the researcher him self went to the field with the help of
questionnaire and given to the university Registrar and Dean of Students Welfare or
Affairs with a request that it should be filled by a senior member of the management,
with assistance from a disability coordinator in their institute, if necessary/possible.
Out of ten universities the researcher got 60 per cent quite positive response.

Data Analysis

The data obtained by the questionnaire for this study was analyzed quantitatively.
The questionnaire constitutes both closed-ended and open-ended items. Hence, it has
generated both qualitative and quantitative data. After getting the data the researcher
identifies the coding-keys, themes, the qualitative data from the questionnaire was
transformed in to quantitative. Finally, the data from all items in the questionnaire
was presented in tables and figures and analyzed quantitatively in major headings. In
the process of analyzing data content analysis followed. Patton (1990) described content-
analysis as identifying coherent and important example, themes and patterns in the
data as well as issues dealing with a particular question. Numbers was the major
statistical tool which has been used in quantitative analysis.

Limitations of the Study

The major limitation of the present study was the survey conducted with small size
sample which was selected on inclusion and exclusion criteria. Two questionnaires
were sent to ten universities with the intention that at least one person (either Registrar
or Dean of students welfare) will fill up and return it. It was only six filled questionnaires
which were receiver after doing so many efforts made by researcher. The researcher
believed that the low response rate of the questionnaire will not obstruct the overall
nature of the findings to make generalizations about the whole study.

Findings of the Study

Status of the Respondent Universities

The response rate was moderate. Out of 10 universities 6 of the universities to which
the questionnaires had been sent responded, thereby providing a fairly comprehensive
picture of the situation in the disability sector as a whole. Out of the six, four of them
were state universities and two central universities. In this study, majority of the
questionnaires were filled in by the Dean of Students Welfare or Affairs (3 universities),
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followed by Registrars (2 universities), and Disability Coordinators (1 university). On
the whole, it is clear from the data gathered through the survey that in five universities
the responsibility for providing provisions and other learning support services, fell
within the domain of the Dean of Student’s Welfare or Affairs and Registrar’s
responsibilities. Rest of the one university reported that they were having disability
coordinators who were directly responsible for managing or coordinating disability
units or programs as per the rules of the UGC scheme. (The Disability Coordinator is
the one who look after the needs of disabled students and identifies and removes the
barriers to pursue higher education at university level).

History of the Respondent Universities

The figure shows that all the six respondent universities had been established 25 years
earlier on an average. Out of these, two were Central universities (HCU–Hyderabad
Central University, Hyderabad, EFL–English and Foreign Languages University,
Secunderabad) and the rest were State universities (ANU–Acharya Nagarjuna
University, Mangala Giri, AU–Andhra University, Vishakapatnam, KU–Kakathiya
University, Warngal, and PMU-Sri Padmavathi Mahila University, Tirupathi). The
figure shows that Andhra University is the oldest among the respondent universities
and Sri Padmavathi Mahila University is the newest among the respondent universities.

 Figure 1: History of the Respondent Universities

Number of Students with Disabilities in Each University and Disability Type

This table gives a clear picture of number of students with disabilities, belongs to
region wise, university wise, number students belongs to diverse disability wise,
disabilities enrolled in higher educational institutions in Andhra Pradesh.
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 Table 1
Number of Students with Disabilities in Each University and Disability Type

No. of Respondents

Region Name of the University PH VH HH Total no of
Respondents

Andhra (Coastal ) Acharya Nagarjuna University (ANU) NA NA NA NA
Andhra University (AU) 3 0 1 4

Rayalaseema Sri Padmavathi Mahila University (PMU) 3 0 0 3
Telangana HyderabadUniversity (HCU) 92 28 0 120

EFL 4 8 0 12
KakatiyaUniversity (KU) 80 20 0 100

Total 182 56 1 239

The data provided here is based on the enrollment of SWDs in courses like M.A,
M.Phil, and Ph.D., in the academic year 2008-09. All the respondent universities had
some students with disabilities. Except in the case of two universities (HCU–120 SWD
& KU-100 SWD), the number of students with disabilities reported in the rest of the
universities was quite small. These figures must be regarded as tentative because of
variations in the collection of data on students with disabilities and also due to the
reason that in some cases students with disabilities might not disclose their disability
during the admission process. When different types of disabilities were recorded,
physical impairment (182 students) was by far found to be the most common. Visual
impairment (56 students) was the next common category and within this category
some students with complete and partial blindness were reported. The respondents
reported that only one student with hearing impairment was enrolled in their higher
educational institutions.

An important point that needs to be noted is that one of the respondent university
reported that they did not maintain any database regarding the enrollment of students
with disabilities. Due to lack of proper data on number of students with disabilities
enrolled in their respective university, it was not able to provide required services and
other provisions for students with disabilities.

Policies on Students with Disabilities and the Level of Implementation of the UGC
Schemes

This section focuses on defining disability by institution and attempts to find out the
current institutional polices specifically aimed at supporting the participation of
disabled students, and examines the respondent’s familiarity with UGC polices for
disabled students and its implementation.

Defining Disability by the Respondent Universities

Universities were asked to report that what kind of disability definition you were
following and they were given two options (a) UGC (b) Own institutional definition
and they were also asked tp ptovide the definition of disability that they were following.
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Five respondent universities had not defined disability in the given questionnaire. All
of them reported that they were following the UGC definition of disability as per the
Persons with Disability Act, 1995, as defined by the Government of India. Rest of the
one university defined disability as defined under Persons with Disability Act, 1995.
The reported response was ‘not less than 40% disability’ as per the PWD Act 1995.

Policies in Higher Educational Institutions (HEIs)

This study revealed that all the universities were aware that higher education
institutions in India should implement a reservation of 3% of the seats for students
with disabilities. Additionally they reported that all of them were implementing
these reservations every year, although the enrollment of the number of students
with disabilities tells a different story. All respondent universities claimed to
implement quota but data shows that the quota of seats were not filled up by any of
the respondent university. This may be due to the fact that the number of disabled
people attending higher education institutions and universities is low due to lack of
social and economic support, physical and environmental barriers, lack of awareness
about the availability of new technology and learning resources and finally lack of
support from family.

Implementation of the UGC Schemes

When the respondents were asked to describe how the support services they offered
were organized at their institutions, three of the respondent universities said that they
had a disability cell for students with disabilities and out of these three universities
one university also had a disability coordinator for students with disabilities, as per
the guidelines of UGC scheme HEPSN, to look after the needs of students with
disabilities within higher education institutions. On the other hand, two universities
out of three, who did not have a disability cell and coordinator in their particular
universities, reported that basic services to disabled students like scholarships,
construction of ramps at different buildings etc were provided by the Dean of Students’
Welfare or Development Cell. Rest of the universities did not report how they looked
after the needs of disabled students. One of the respondent university reported that
they had a special committee for students with disabilities.

Information About the Availability of Services

The universities were asked to report that what kind of information they provided in
university broachers/prospectors especially for students with disabilities. The
researcher found that all universities were providing information about reservations
as per the Persons with Disability Act, 1995 and also shows that four universities
providing information about the availability of services like financial resources like
scholarships, fellowships, reader allowances. Similarly, four of the institutions were
providing information about the availability of special support services or provisions
as per UGC schemes/rules for students with disabilities in their respective university
prospectus. As a result, students with disabilities would have a chance to choose a
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particular university which offered and provided wide range of support services before
they get admitted. Again after admission process, three of the respondent universities
reported that they used to pass notices or some guidelines about available facilities in
their universities to make sure that the students with disabilities could utilize all existing
facilities. All the universities also reported that they made these policies available to
both academic and administrative staff as well. The respondent universities also
reported that the applicants would have the opportunity to disclose their disability
taken into consideration by the university’s admission processes.

Support Services to Students with Disabilities

This section of the study will explain the various types of support services which are
being made available for students with disabilities in all respondent higher educational
institutions in Andhra Pradesh. In this study the support services were divided into
different categories. The figure below explains the availability of services for students
with disabilities in respondent universities.

Figure 2: Support Services to Students with Disabilities

The figure shows that three of the universities which returned the questionnaires
felt that they were providing teaching and learning support facilities, financial, friendly
environment accessibility, and counseling services to disabled students. It also shows
that two (Central) universities out of these three provided equipments and other
facilities including financial support for students with disabilities to make any
operations or medical checkups, to buy motor cycles, wheelchairs, assistive devices,
etc. It is important to recognize that both the central universities displayed a high
level of commitment to disabled students and engagement with the problem of
providing for them. On the other hand rest of the three universities did not answer
these questions.
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Friendly Environment or Accessibility to the Various Facilities

The Figure 3 below shows the extent to which higher educational institutions have
made arrangements for students with disabilities like classroom arrangements as per
the needs of diverse needs of SWD, easy access to library and other buildings like
administration offices, hostels, sports complexes, western bathrooms facility etc.

 Figure 3: Accessibility to the Environment

It was quite clear from the responses to the questionnaire that three (half) of the
respondent higher education institutions were not making any efforts to arrange
classrooms according to the needs of students with disabilities. The rest of the two
universities out of three were making some alternative arrangements to some extent.
The figure also shows that four of the universities provided facilities to an extent like
easy access to library racks and three of the universities were providing easy
accessibility at sports/leisure centers and also newly constructed ramps through out
the campus for students with disabilities in different buildings including hostels,
academic buildings, administration offices, sports complexes etc. Similarly, four
universities reported that most of the buildings throughout the campuses had no
elevators/lift facility. One more important point we need to recognize from this data
is that, half the respondent universities reported that they were not making class room
arrangement as per the convenience of students with disabilities.

Academic Support

Academic support services are (1) Learning support facilities (2) Adjustments made
for visually impaired students as per UGC rules. They are:
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Learning Support Facilities

 The above figure analyzed with the help of different themes. They are as follows.

 Figure 4: Learning Support Facilities in Respondent Universities

Teaching Adaptations

In this study it was found that from the above data, only two of the respondent
universities reported that they were providing or making changes in their teaching or
giving required material or handouts for visually impaired students in advance before
classes commenced. Other than this none of the universities had facilities or offered
teaching adaptations, such as speech interpretations, special equipments or tools for
hearing impairment etc, as per the diverse needs of students with disabilities. This is
due to the fact that the numbers of different types of disabled students suffering from
hearing impairment, speech impairment, learning impairment etc, were few or else
they rarely enrolled in higher education institutions.

Learning Resources

Providing learning resources should be the primary activity of the universities and is
a key focus for support. The responses show that two of the universities had separate
learning centers for students with disabilities, especially for visually challenged students
where the centre was equipped with all kinds of softwares, assistive devices etc, and
space was also provided so that individuals like scribes could also sit and assist the
disabled students. It also shows that four of these universities were not equipped with
Brailing services. Even digital library facilities were also not available in five of the
respondent higher educational institutions in Andhra Pradesh, whereas just one
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university reported that they had recently started a digital library centre / facilities
for visually challenged students and it also reported that they had extended the time
for number of days and books for issue in library to disabled students.

Assistive Technology

The use of assistive technology (e.g., electronic reading machines, special keyboards,
magnifiers, spell checkers, scanners and tape recorders) for students with disabilities
was also discussed. The assistive technologies were available at both the central
universities (HCU & EFL) for students with disabilities. These two universities were
spending most of the money to acquire new technology like Jaw, Kuzwell 1000,
recording services, scanners, CD ROMs etc, for visually challenged students, which
would help to make them more independent in their studies. In contrast to this, the
above figure shows that, the other universities in this study reported that they were
not providing any kind of assistive technology for students with disabilities. One reason
for this could be that three (50%) of the respondent universities did not have more
number of disabled students in their respective institutions. The above figure also
shows that none of the respondent universities had any kind of facilities for students
with hearing impairment.

Adjustments Made for Visually Impaired Students as Per UGC Rules

The below figure gives the clear picture of the higher educational institutions in Andhra
Pradesh were making adjustments for visually impaired students as per UGC rules.
The below figure shows.

This figure analyzed with the help of different themes which emerged from the
data. They are:

Figure 5: Adjustments Made for Visually Impaired Students as Per UGC Rules
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Tutor/Personal Assistance to Facilitate Learning

All higher education institutions were asked whether they were providing tutors/
personal assistants to aid students with learning disabilities. It was found from the
above figure that none of the higher education institutions were making tutor/personal
assistance for students with disabilities.

Arranging Scribes and Reader Allowances

The data collected shows that five of the universities provided or made arrangements
like arranging scribes or volunteers to write exams for students with disabilities, on
the request of the students to their particular head of the department or faculty. On
the other hand, 50% of the universities provided reader allowances/charges to
students with disabilities. With these charges the visually impaired students could
make arrangements for personal assistance or scribes to write their exams and
assignments.

Flexible Time

The above figure also shows that four of the respondent universities reported that
students with disabilities (Visually impaired) were allowed extra periods of time during
both their internal and external exams as per the rules of UGC stated in the 9th Five
Year Plan.

Financial Support Services

This study found that four universities were providing scholarships like State Welfare
and Ministry of Social Justice Scholarships for all the students who were recognized
as a disabled. However, the financial assistance was found to be minimal and
inadequate to help the students cover even their basic expenses. On the other hand
rest of the three respondent universities reported they were providing special
grants/aids for disabled students for their medical checkups and buying motor
vehicles and wheel chairs and other assistive devices. Among these three universities
one university (HCU) reported that they were providing UGC fellowships to all
students including students with disabilities such as Rs. 1000/ for Masters, Rs. 3000
for M.Phil., and Rs. 5000 for Ph.D., scholars. Another university (ANU) also reported
that they were giving Rs. 10,000/as a special incentive or reward for the class toppers
among disabled students at the end of every year, who obtained the highest marks
from both the social sciences (one boy and one girl) as well as science groups (one
boy and one girl).

Counseling Services

It was found that from the data that three of these institutions provided counseling
services (i.e., academic, psychological support, and career advice) for all students.
Counseling services mainly focused on career support. The counseling services were
mainly available in health centre of the respective institutions. Out of these three
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universities, one university also reported that psychologists were also available to
provide metal health advice and support. Thus the data reveals that students with
disabilities were also offered the same support as their non-disabled peers.

Facilitation and Hindering Factors Effecting Universities to Support SWDs

All the higher education institutions were asked to report the problems faced by them
to meet the diverse needs of students with disabilities. 50 per cent respondent
universities reported that, they were not getting sufficient financial support to meet
the needs of students with disabilities. They also explained that their lack of awareness
regarding the UGC policies and facilities available for students with disabilities is also
one reason. On the other hand, two of the universities (both the central universities)
reported that they were providing all kind of supports to students with disabilities.
Data also shows that only four of the universities were getting UGC funds exclusively
to meet the diverse needs of students. But none of them answered the question
regarding how much the UGC had funded for the particular academic/financial year
and how much they had spent so far in support of services to students with disabilities.
Most of these universities reported that they were spending most of the funds for
constructing ramps leading to different buildings on their campuses as well as for
providing computers with special softwares, reader allowances etc. With regard to
placements, none of these universities had facilitated placements for students with
disabilities as per UGC rules.

Evaluation of the Policies and Provisions

Institutions were asked to respond to the methods they were using to collect information
about the effectiveness of their policies and provisions to provide support to students
with disabilities. From the data it reveals that none of the university evaluated the
implementation of policies and provisions for students with disabilities in their
respective university. On the other hand, 50 per cent of the universities reported that
they were arranging monthly meetings to discuss the problems and announcement of
special services available to students with disabilities.

Future Plans for Students with Disabilities

Half of the respondent universities reported they had different plans for improving
educational services for students with disabilities in their respective universities.
Rest of the respondents did not provide any future plans for improving services for
students with disabilities. This could be perhaps due to certain problems within the
university management to make facilities and provisions for disabled students and
lack of awareness about the problems and needs of students with disabilities and
availability of services in higher education to students with disabilities. In comparison,
central universities seem to be relatively better than state universities in their future
plans with regard to students with disabilities. An important point that needs to be
noted here is that only those institutions which had a definite cell or committee to
deal with disability, had come up with specific plans to identify and remove obstacles
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in the way of students with disabilities. Both HCU and EFL reported that they had
definite written plans to improve the education and learning facilities for students
with disabilities and to identify and remove the barriers before these students, in
their respective institutions. They added that they were also preparing to offer full-
fledged services to students with disabilities by providing additional funding for
minor operations for visually challenged students, three wheeler motors for
orthopaedically challenged students, learning centers with all kind of assisting
equipments etc.

Other initiatives and future plans were the establishment of Disability Cells/
Committees to identify the number of students with disabilities, creating friendly
environment with the construction of ramps, elevators, providing learning centre and
all kinds of equipments including digital libraries and conducting regular meetings
with students with disabilities to discuss steps that could be taken to improve their
situation at the university. The state universities except ANU did not seem to have
any definite plans and seemed completely unaware of policies and available facilities
and it seemed they were lagging behind in their lack of planning with regard to students
with disabilities in higher educational institutions. This is due to the fact that half the
respondents did not have a large number of students with disabilities in their respective
universities.

Discussion

The response rate was moderate 60%. Out of the six, four of them were state universities
and two central universities and all them had been established 25 years back on an
average. In this study, it was clear from the data gathered through the survey that
only one university reported that they were having disability coordinators who were
directly responsible for managing or coordinating disability units or programs as per
the rules of the UGC scheme. This study found that only 239 disabled students were
enrolled for this academic year 2008-09, in courses like M.A, M.Phil, and Ph.D. Out of
239 physically impaired students were reported to be 76% (182 students), visually
impaired students were 23% (56 students) and 1% (one student) of the students were
hearing impaired. Except in the case of two universities, the number of students with
disabilities reported in the rest of the universities was quite small. An important point
that needs to be noted is that one of the respondent university reported that they did
not maintain any database regarding the enrollment of students with disabilities. Due
to the lack of proper data on the number of students with disabilities enrolled in their
respective university, it may not be able to provide required services and other
provisions for students with disabilities.

All respondent universities reported that they were implementing 3% reservation
quota as UGC rules but data shows that quota of seats were not filled up by any of
the respondent university. This study also found that these institutions were not
providing any staff development training other than technical training in the process
of accommodating students with disabilities for the staff and faculties. One important
point that we must remember here is that these 50% of the respondents were not
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even efficient at providing different kinds of supports like teaching and learning
resources, accessible to physical environments etc., to students with disabilities in
their respective universities due to lack of sufficient financial support and they also
claimed that they did not have a large number of disabled students with diverse
needs, as a result of which they could not concentrate on what the minimum
requirements or needs of students with disabilities were. But none of them answered
the question that for this academic year how much the UGC had funded and how
much they had spent so far in support of services to students with disabilities.
However, none of these universities had facilitated placements for students with
disabilities as per UGC rules.

Conclusion

This study indicates that except central universities, the state universities did not seem
to have any definite plans and seemed completely unaware of policies and available
facilities and its seemed they were lagging behind in their lack of planning and creating
friendly and learning environment to students with disabilities in their higher
educational institutions. This is also somewhat due to the fact that half the respondents
did not have a large number of students with disabilities in their respective universities.
The researcher concludes with the suggestion that the university management should
emphasize more on fundamental institutional change instead of providing individual
support. For example, university should have disability cell/centre as per the rules of
UGC to look after the needs of students with disabilities. If this happens, then students
with disabilities will improve their educational experiences and also will increase their
chances of receiving the training and education which are needed to be competitive in
the job market in the present era.

Recommendations

Based on the findings of this study, the researcher would like to put forth the following
recommendations relating to possible changes in higher educational institutions to
accommodate diverse needs of students with disabilities.

(1) Identify the needs and of students with disabilities and also identify and remove
barriers to access

(2) Inform the students about facilities and support available in their university
during admissions time.

(3) Promote disclosing about their disabilities and needs as a positive and beneficial
options

(4) Promote good practice in teaching which includes students with disabilities.

(5) Promote staff development in disability issues and awareness about the needs
of students with disabilities.

(6) Promoting disability cell/unit to look after the needs of students with
disabilities in each and every university.
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(7) Provide technical support especially to visually challenged students to make
them independent.

(8) Evaluate the policies and provisions provided to students with disabilities
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