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Introduction

Distance Education has emerged and got popularized as an alternative stream of
education to take educational benefits to the unreached and the marginalized of society.
The including concept and philosophy as well as the growth and international coverage
of distance education are examined in this section. The philosophy of distance education
firmly rests on two important assumptions: education is a life-long process and it should
cater to the requirements of all learners. In fact, it marks a paradigm shift from the
teacher-centred to the learner-centered education. Distance education has successfully
woven out a philosophy of its own which stands close to human endurance and civilized
life. The cleft between the rich educated and the poor illiterate has been sustained
providing to it all the required philosophic, ideological, and scientific support. The
proponents of the traditional system of education artificially erected several entry
barriers. The advent of modern democratic values and egalitarian thoughts hardly
permits feudalistic notions of education and advances arguments for declaring
education as a fundamental right. Apart from the change in the basic framework of
education, distance education has enabled to revolutionize the role played by the learner
in acquiring knowledge and information. In distance education, it is the responsibility
of the learner to learn on his own by using the support devices provided by the distance
education agency. Distance education also shares the perspective that one may have
as much education as one can assimilate. Nothing stands in between the learner and
the knowledge. Age, place, qualification, and similar factors which raised entry barriers
in the traditional education system are pulled down and there exist hardly any
restrictions on the learner regarding the opportunities he could avail.

Unlike the traditional education, distance education absorbs the achievements of
science and technology, particularly, the information and communication technology
in an unparalleled manner. No other branch of human creativity has put these facilities
in such an innovative way as to update the delivery system. This has been so since the
inception of distance education. Creative and innovative attempts and related outcomes
are naturally the by-products of efforts to overcome the age-old barriers and obstacles.
Distance education has to be viewed as a creative human endeavour to overcome the
man-made obstacles to reach the unreached.
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Apart from the demolition of the school walls and the delivery of study materials
at the doorstep of the learner, distance education adds to the already existing flexibility
of traditional education system. Flexibility of distance education may be interpreted
in terms of two aspects viz., flexibility of duration of study and flexibility of the choice
of subjects by the learner. Flexibility and openness are the corner stones of the distance
education system.

The student populations catered to by distance education and traditional education
are entirely different. In the case of traditional education, students are generally of a
particular age group, unemployed, youngsters being directed by their parents, with
or without the full intention to study the subject they are assigned. But, distance
education caters to a set of students. Comprising mostly adults, elders, employed
persons and people with great enthusiasm and eagerness to learn. As a group, they
hardly exhibit any common characteristic with the mainstream learners.

These two systems are however, complementary giving strength and support to
each another. The divergences and the conflicts in philosophy, methodology and
approach get diluted at the operational level. The traditional mainstream education
which caters mainly to the primary and the secondary stages of education leaves the
adults and the grown ups to the care of distance education. In other words, distance
education begins where the conventional education leaves. Therefore, it may be
concluded that, no society can afford to discard either of the streams. This fact has
been accepted and appreciated by developed countries; several universities in them
which were well-established in providing on-campus education have opened their
gates to distance learners. India also had in 2001, 10 open learning institutes and 66
conventional universities providing distance education.

Emergence and Evolution

The roots of the Distance Education system may be traced to the isolated efforts in the
early 19th century made by pragmatic educationists and policy makers who supported
such efforts. The early beginnings of these attempts may be traced in the correspondence
courses of U.S.A, Australia, and Great Britain, which sprang up from the inherent
desire to learn more on the part of by a few determined individuals. The post-war
period since the 1940s has seen amazing developments in the area. Educationists and
policy-makers who were convinced of the potential of this system supported it and
various colonies which experienced independence during the post-war era, out of high
ambition and heavy resource constraint which they faced in their war-torn economies,
adopted this system for education of the masses. The end of the 19th century and
dawn of the 20th century had seen many of the developing and developed economies
resorting to this stream of education largely for the creation of human capital on a
large scale. Perhaps, no other field of human endeavor might have got revolutionized
to this extent due to developments in science and technology. Every development of
communication has deeply affected the functioning of distance education. In the
beginning, it was the facilities of the postal department which were extensively used
for meeting the requirements of distance learners. The advent of radio and television
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has made communication easier and distance education has witnessed a quantum
jump. The emergence of net-based communication and digital based storing and
retrieval facilities have distance learning to a much higher plane. Now, we have reached
the stage of collaborative net-worked learning, in which learner teacher- computer
interactions are redefined. More and more attempts are now on towards digitalizing
the knowledge adventure through web-based learning.

Indian Experience

Main Features of Indian Higher Education System

• Highly bureaucratized system with multiple controls and regulations exercised
by Central and State Governments, statutory bodies (UGC, AICTE and others),
university administration and local management.

• System is heavily subsidized by the Government. Up to 90per cent of the operating
costs are paid for by the state. The efficiency of fund utilization is very poor due to
internal rigidities.

• Salary and compensation for teaching staff is poor and, therefore, higher education
institutions are unable to attract and retain qualified and trained teachers. Besides
unattractive compensation packages, recruitment procedure is lengthy and working
environment not conducive to retention. As a result, a substantial proportion of
high ranking students who could fill up such assignments prefer to work elsewhere
or go abroad. In a recent move UGC has further damaged the pay and promotion
prospects of college teachers by reducing promotional grades thereby creating
more stagnation and frustration amongst college teachers. (Economic Times, 15
November 2005).

• Most institutions offer outdated programmes with inflexible structures and content.
While course content has been updated and restructured over time in the world’s
best institutions, Indian university curricula have lagged behind.

• Infrastructural facilities range from inadequate to dismal. Classrooms are often
unattractive and laboratories inadequately stocked, leading to poor teaching. It is
estimated that barely 20per cent of the institutions have the basic minimum
laboratory equipment.

• Steady electric power supply is not available. Laboratories are poorly stocked and
computerization, where it exists is generally dependent on poor communication
lines.

India has also developed an open university system to encourage distance learning.
Indira Gandhi National Open University (IGNOU) was the pioneer and now there are
seven open universities in India offering over 500 courses. IGNOU has about 11,87,100
students on its rolls. Modern communication technology can be harnessed to effectively
provide education through this medium. A distance education Council has been set
up and a common pool of programmes is available for sharing.



92 Pradeep M

Open Universities can be highly cost effective as the cost of teaching through
distance education comes down to a third compared to the traditional system. They
also maintain a close relationship with the industry and is specially helpful to those
who cannot afford a regular university degree due to high cost or lack of time as they
are already employed.

Distance education with new information and communication technology promises
to expand the frontiers of Higher Education as never before. This is because it costs 66
per cent less and the students need not leave their homes or profession. The internet
and satellite technology are being put to use to further the cause of distance education.
The Indian Space Research Organization (ISRO) is launching a dedicated satellite for
educational purposes.

Following are Some of the Benefits for Indian Students

1. Students will have access to a wide range of graduate and post-graduate programs
of American universities in India.

2. Tuition and fees will be in tune with the low cost of living in India. Students get
valuable degrees, diplomas, and certificates of American universities at low cost.

3. Students get first-hand knowledge of latest global developments, trends and
techniques.

4. Students will have better opportunities for employment and international careers
by having degrees, diplomas, or certificates from American universities.

5. Students will have opportunity to transfer with credits to American universities
for further education.

International Coverage

Distance education has entered into the teaching and learning systems of different
geographical regions in different forms due to inter-country differences in their political
and economic forces. A cursory glance through these facts will be useful for a proper
understanding of the forces that drive this alternative system of education to the
mainstream.

Africa

In most of the countries in the African region, the educational level of majority of the
people continues to be relatively low. A majority of the schoolchildren were illiterate,
either undertrained, or untrained. Considering the necessity of training the in-service
teachers and the future need of employing large numbers of properly trained teachers
to cope with the programmes of expanding the educational facilities, a number of
countries like Nigeria, Tanzania, Kenya, Botswana, Lesotho, Guyana, Ethiopia, and
Ghana organized distance education courses for the training of teachers. The first
correspondence college in Africa was set up at Brazzaville in 1962. At present, there
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are over 122 institutes offering distance education in this country. Later, distance
education institutions were established in Botswana, Lesotho, and Swaziland. These
institutions have set a fine example for collaboration in developing distance education
courses to cater to the educational needs of the people in the three countries. Similarly,
the distance education programme of the Namibian Extension Unit, a non-profit
educational institution catering mainly to the educational needs of the South-West
Africa Peoples’ Organisation (SWAPO of Namibia) and of the Namibians in refugee
camps in Angola and Zambia is commendable. The Educational Resources Centre for
refugees from South Africa and Zimbabwe adopted the distance teaching methodology
in 1981 for preparing refugees for government examinations.

In July 1983, Nigeria established a National Open University attracting 20,000
applicants for admission, but, unfortunately, it was suspended by the military regime,
on 8 May 1984. However, the Correspondence and Open Studies Institute (COSI)
established during 1973-‘74 in the University of Lagos, Nigeria is playing a vital role
in spreading distance education. Owing to the increasing number of refugees from
Ethiopia and other countries that arrived in the Eastern Region of Sudan, the Sudan
Open Learning Unit was established in 1984. The unit which was created through the
help of the International Extension College, U. K. Zimbabwe, got into distance education
in a big way by establishing the Zimbabwe distance education College in 1980.

Asia

Distance Education emerged out of the imperative of providing training to the in-
service as well as prospective teachers not only in Africa, but in Asia as well. Some of
the Asian countries have successfully experimented with distance education to meet
their educational challenges and overcome the resource constraints. A survey of these
Asian economies is attempted here.

Bangladesh

To meet the emerging educational needs, the Government of Bangladesh established
the Bangladesh Institute of Distance Education (BIDE) under the Ministry of Education.
The Institute was intended to serve as a new nucleus for an open university. Recently,
the government has established the Bangladesh Open University (BOU) with which
BIDE was merged. BOU provides not only higher education, but covers other
educational and training needs as well for human resources development. The primary
objective of BOU is, according to BOU Act, 1992 to expand all levels of education,
knowledge and science by a diversity of means, including the use of communication
technology’.

China

Increasing population and the need to expand the theoretical background of people,
upgrade the national skills of workers and broaden the awareness of each Chinese on
the Cultural Revolution necessitated the establishment of correspondence education
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in China in the dual mode universities. During the 1960s, T.V Universities were set up
in Beijing, Shanghai, Shenyang and some other cities in order to provide a convenient
means for adult education. The socialist modernization project, which demanded
extensive education facilities for the people, led to the establishment of the Central
Radio and Television University (CRTUV) in Beijng in 1978 which is at present one of
the largest distance education institutes in the world with nearly two million students
on its rolls. There are 43 provincial Radio and Television universities, 595 Branch
Schools, and 1500 Work Stations which offer distance education programmes
nationwide, mainly through Radio and Television. In Shanghai, there is a television
University, the Shanghai Television University (STUV). It is an institution of adult
higher education under Shanghai Municipality and is also one of the earliest radio
and television universities in China. It was jointly founded on 6 April 1960 by the East
China Normal University, Fudan University, East China Chemical Engineering
Institute, and few other universities in Shanghai. STVU has been offering courses in
Science and Engineering, Liberal Arts, Medicine, Agriculture, and Economic
Management at the undergraduate and sub-undergraduate levels. The National Open
University established in 1 August 1986 began telecasting and broadcasting courses
on 1 November 1986.

Indonesia

Despite considerable expansion in the formal educational system, Indonesia could not
cope with the explosive increase in the demand for tertiary education by the high
school graduates. To meet this need, Universitas Terbuka (UT), the 45th State University
in Indonesia, was established in 1984 as a distance teaching institution. Apart from the
self-instructional learning materials, the university provides tutorials and general
lectures on radio and television, for which satellite facilities are used. The UT is not
only responsible for expanding educational opportunities but it has also the
responsibility to strengthen the government’s commitments to improve the quality of
education and to make education more relevant to the national development needs.

Japan

The university-level correspondence courses in Japan offer regular courses within the
framework of conventional universities and they form part of the parent faculties.
However, the operation of correspondence courses is carried out by the Correspondence
Education Division. The business sector and industries used correspondence education
to re-educate employees, train and retrain teachers and women education, etc. In 1978,
the National Centre for Development of Broadcast Education was established as a co-
operative organisation of national universities under the direct control of the ministry
of education. This was a planned step towards the establishment of the University of
the AIR of Japan (UAJ), Japan’s first independent single-mode distance education
institution in 1985.

Republic of Korea Correspondence education in Korea began in the form of non-
credit and non-degree correspondence courses around the year 1930. Later on, when
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conventional universities could not accommodate the ever-growing numbers of
university aspirants, the Seoul National University established a Department of
Correspondence Courses in 1972, offering junior college level courses. In 1982, the
department was elevated to the status of an independent university–the Korea Air
and Correspondence University. This is presently known as the Korea National Open
University. The estimated annual intake is over 70, 000 students.

Malaysia

In Malaysia, the Universiti Sains Malaysia established in 1971 at Penang took the
initiative of organising off-campus academic programmes to provide opportunities
for university education to adults and also to cope with the increasing demand for
higher education. There are also some private correspondence course institutes which
offer various school-level, commercial, and vocational courses. The Standford College
Group has been in particular, very active in catering to the needs of people for similar
courses in Singapore and Malaysia.

Pakistan

In its search for new systems to widen the access to education for different sections of
the society, the Government of Pakistan found distance education an innovative and
highly useful system to supplement the formal education system. Distance education,
as such, is not totally new to the country. In its earlier forms of external studies and
correspondence education, distance education had existed in the country, but its scope,
objectives, and methodology were narrow and limited. Distance education through
the open university system was thought to be the most appropriate system to meet, to
a great extent, the demand for wider educational opportunities. In pursuance of the
provisions of the Educational policy (1972-‘80), the National Assembly passed the
Enabling Act in May 1974, and the Allama Iqbal Open University (AIOU), then named
People’s Open University, came into existence in June 1974. The university operates
through, besides the headquarters, 30 regional centres and 425 study centres/make
shift centres. The AIOU is claimed to be the only open institution in the region which
has a complete structure of distance education: starting from literacy programmes to
higher education and research programmes.

The Philippines

The Distance Education System was launched in the Philippines in 1976 to reach 3,50,000
teachers spread over 7,100 islands in the archipelago. A special feature of distance
education in the Philippines is that curriculum materials are generally initiated by the
‘consumers’ and then revised and edited by experts. Courses are developed according
to their relevance to social needs and are generally application-oriented. The requisite
number of credits earned by doing the course leads to the award of a degree. No
learner in the distance education system in the Philippines fails, as it is a self-paced
learning system in which the learner receives final rating after the completion of the
package of self-learning modules.
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Sri Lanka

Apart from the need for expansion of educational facilities for those who were unable
to go to the conventional universities, Sri Lanka faced a major problem of training a
large number of teachers. To meet this demand, the Government set up three special
institutions during the Seventies – External Service Agency (ESA) to take over the
extension programmes of the universities, the Institute of Workers’ Education to extend
opportunities for university education beyond the normal undergraduate category,
and the Sri Lanka Institute of Distance Education (SLIDE) to take over the Extension
Service Programmes of the Ceylon Technical College. The Open University of Sri Lanka
(OUSL) was established in 1980 through the amalgamation of the ESA and SLIDE. It
has the same legal and academic status as the other universities in Sri Lanka. It prepares
its own courses and offers degrees, diplomas, and certificates. The university’s main
campus is located on a 40 acre-site at Nawala, about two miles South East from
Colombo.

Thailand

Most important among the institutions which Thailand feels proud of is the Sukhothai
Thammathirat Open University (STOU). It was established as a single mode distance
education university by Royal Charter on 5 September 1978. It was established as a
national university under the Ministry of University Affairs in response to individual
and societal needs. The university is situated on a 54 acre-site in Nonthaburi Province,
18 km north of Bangok. The university provides three kinds of courses – Bachelor’s
Degree courses, Short-term Vocational Enrichment courses, and Basic Rural
Development courses. The estimated annual intake is 70,000 to 80,000 students. There
are 10 certificate programmes and 20 Bachelor Degree Programmes. The total number
of courses is 448.

Australia

With a small population scattered widely over vast areas, distance education proved a
boon in meeting the individual educational needs of the Australian Community.
Distance education courses had been started at all levels during the first decade of the
twentieth century. Australia also has an active regional association of distance education
called the Australian South Pacific External Studies Association (ASPESA) to have a
vigil over the functioning of various distance education centres. This Association is
now known as Open and Distance Learning Association of Australia. Some of the well
known universities/institutes providing distance education in Australia are Deakin,
New England, Murdoch Queensland, The Royal Melbourne Institute of Technology,
and Gippsland Institute of Advanced Education.

New Zealand

New Zealand is known for a well developed system of distance education providing
education at all levels. A noteworthy feature of distance education in this country is
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that most of the institutes work in collaboration and avoid aggressive competition.
The New Zealand Technical Correspondence Institute, the largest distance education
institute in the Australian Region offers a wide range of technical and vocational subjects
through distance education. In addition, the New Zealand correspondence school has
been serving the needs of students in remote areas through packaged correspondence
lessons, school broadcasts, and television programmes.

In New Zealand, distance education was first introduced when the New Zealand
Correspondence School (NZCS) was established in 1922. The Centre for University
Extramural Studies at the Massey University the Open Polytechnic and the University
of Otago also provide distance education programmes.

Papua New Guinea

In 1974, a Department of Extension Studies was established in the University of Papua
New Guinea. Along with the college of External Studies in Port Moresby, it has
instituted varied distance education courses to meet the educational demands of the
people. The Department of External Studies is based in the Education Faculty at Waigani
Campus, which is the main campus of the university. In addition, there are 11 University
Extension Centres.

The Pacific Islands

Till 1970, students in the pacific islands desirous of tertiary level education had to go
to Australia or New Zealand. The establishment of the University of the South Pacific
(USP) brought these facilities to the door steps of the people, through off-campus studies
supported by a strong satellite network. It was established in 1968 in Suva, Fiji. The
total annual intake of students in the USP distance teaching scheme is 10,000, with as
many as 5,000 enrolling in a semester. One hundred and fifty courses are available
within 25 programmes.

Europe

Europe has seen rapid strides in the development of distance education during the
last few decades of the 20th century. The status of distance education in some of the
European countries is discussed below.

England

The establishment of the Open University at Milton Keynes in England in 1969 turned
out to be a significant milestone in the development of distance education. The Open
University was established by a Royal Charter in 1969 as an independent and
autonomous institution authorised to confer its own degrees. The university aims to
provide a second chance to adults, who have not received higher education and fuller
professional training and qualification for those who prefer to study while continuing
to work and to contribute substantially to continuing education in the UK. The
university is located on a 70 acre-site in Milton Keynes, Buckinghamshire and has
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offices in 13 regions covering the whole country. International Extension College (IEC)
Cambridge is another well known distance education institution which in addition to
offering distance education courses provides consultancy and expertise to some
developing countries particularly in Africa, for organising distance education
institutions. Besides, there are a large number of private correspondence institutions
in England, preparing external students for various public school/university
examinations, and offering a variety of correspondence courses. The Council for the
Accreditation of Correspondence Colleges looks after the maintenance.

France

In France, university teaching at a distance was originally designed for initial training
to upgrade teachers, but, the scope was widened in due course of time. By 1986, eighteen
formal universities were renamed as Radio Universities. The Centre de Tele
Ensiegnment Universitaire provides university level courses of two, three, and four
year duration. The Centre Nationald’Ensiegnment a Distance (CNED) is a state
institution under the authority of the Ministry of Education. The CNED comprises
eight different centres in France. It offers opportunities of Distance Higher Education
programmes, single courses and foundation courses at all levels in France and abroad.

Germany

Considering the increasing demands for people, the State and Federal Governments in
Germany realised the need for their involvements in the development of distance
education. This resulted in the establishment of the German Institute of distance education
(Deutsches Institut fur Fernstudien, DIFF) at Tubingen, in 1965. It is an institute for
research and development in the field of continuing education. In the wake of pressures
from students seeking admissions to institutions of higher learning and the international
trends in distance education, the State of North Rhine Westfalia took the initiative of
establishing a distance teaching university, the Fern Universitat, at Hagen in November
1974. It offers degree and other courses to over 20,000 German-speaking students.

Italy

In Italy, the Consorzio per I’ Universita a Distanza (CUD) was established in 1984 with
the purpose of providing a distance university system for Italy. It is a consortium
established under the Italian law. Members include universities, multinational
companies and government related organizations. The headquarters of the consortium
is in Rende, Cosenza, in the South of Italy, and there is also an office in Rome.

Netherlands

To meet the increasing need for higher education, the Dutch Government took a policy
decision in 1971 to make flexible and diversified higher education available to the
people. This ultimately led to the setting up of the Netherlands Open University which
became functional in September 1984 with a network of 18 study centres. The European
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Association of Distance Teaching Universities (EADTU) was established on 23 January
1987 by the principals of Europe’s major distance teaching institutions to foster
co-operation among European Organizations dedicated to higher education through
distance teaching. The mission of EADTU is to promote and support the creation of a
European network for higher level distance education leading to the development of
the European Open University Network.

Norway

Correspondence education in Norway is provided by non-public correspondence
schools. The government passed a law on correspondence education in 1948 to regulate
correspondence education throughout the country. This resulted in setting up a
government body, the Council for Correspondence Education, to advise the
government on matters concerning correspondence education which is financed by
the State. The correspondence schools on their own formed the Norwegian Association
of Correspondence Schools in 1967. This Association, which has been playing a very
effective role in the development of distance education in Norway, decided in 1985 to
change its name to Norwegian Association of Distance Education (NADE). The
University of Oslo offers 18 courses through the distance education mode. Though
founded in 1811, its activity in the fields of distance education started very recently.

Distance education in the erstwhile USSR was born out of the necessity to train
thousands of volunteers. Through distance education, illiteracy was completely
eradicated within two decades. Correspondence courses in the then USSR were
organised on an All-Union basis, in so far as syllabus and course materials are
concerned. The universities or polytechniques followed the national syllabus and the
course materials were produced and distributed by the Ministry of Education. The
universities/institutions in the different republics got the course materials translated,
and they also supplemented the basic course materials according to local needs. There
were over 500 correspondence faculties or departments attached to various institutions
throughout the then USSR. Correspondence students were required to take a year
more than the formal channel students to complete a course of study. The Russia Open
University (ROU) founded in October 1990 is both a scientific and an educational
organization established by the Union of Soviet Teacher Innovators, the Academy of
Sciences of the erstwhile USSR and the Soviet Culture Foundation. The mission of the
University is to carry out research, design projects, and to implement achievements.
The primary purpose of ROU is to provide access to higher education to all those
students who are admitted to and who had excelled in the appropriate secondary
schools. ROU provides access to education for people for all ages who may wish to
learn for any reason.

Spain

In Spain, distance education received a big boost with the establishment of the
Universidad Nacional de Education a Distancia (UNED) in 1972. The specific aim of
the university is to widen access to higher education for the disadvantaged social
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groups. The university offers three academic programmes, viz., admission courses,
degree courses, and in-service training courses. It also provides facilities for research
studies. The university has set up an Educational Science Institute for carrying out
institutional research concerning its educational systems.

Sweden

The history of distance education in Sweden goes back to 1898 when H.S Hermods
started a correspondence school. Being encouraged by the success of Hermods, a
number of other schools came into existence, notably Brevskolan. A correspondence
school of the Swedish National Defence was also set up. By 1966, with the merger of
Norsk Korrespondanseshok Industright (NKI), Hermods became the largest teaching
institution of the world with a yearly enrolment of nearly 1,50,000 students. Later on,
Hermods was integrated into the Stateowned Liber Group of companies and came to
be called Liber Hermods.

Swedish universities started distance education programmes for university level
courses in 1968 as a supplementary form of study like the evening classes and local
external courses. As in Australia, the university departments look after the on-campus
as well as the distance education courses. The Swedish Association for Distance
Education (SADE) was founded in 1984. Distance Education is an integrated,
departmental activity carried out mainly on a small scale in a dual-mode structure.
Distance teaching forms an integral part of departmental activities and as such a
‘Distance teacher’ usually has ‘conventional teaching’ duties as well.

The Middle East

The impact of distance education is seen in the Middle East countries like Jordan, Iran,
and Israel. Jordan set up an open university named Al-Quds Open University in
Amman. Payame Noor University (PNU) was founded in Iran in 1987 to challenge the
staff shortage of schools and the pressure of numbers at the tertiary level. The university
operates throughout the country and maintains 72 active study centres. Israel set up
the Open University of Israel in 1974 to provide pre-academic, vocational, and adult
education courses. The university has an annual enrolment of approximately 20,000
students. There are some 80 study centres throughout Israel and 650 tutors involved
in the delivery of courses.

North America

North America has a fairly large network of Distance Education Institutions offering
school and university level courses and also a wide variety of continuing education
and non-credit courses.

Canada

Canada is one of the important regions in North America as far as distance education
is concerned. The Athabasca University, conceived of in 1970, at Edmonton, marked a
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significant development in the field of distance education in Canada. In 1978, Athabasca
University was formally established under Universities Act to provide higher education
opportunities to adults who were deprived of this privilege at the conventional
universities. Housed at Athabasca Village, it offers four kinds of distance education
programmes, viz, degree programmes, transfer programmes, non-programme studies,
and visiting student programmes. The university has brought out a quarterly journal
entitled Research in Distance Education. Instruction is imparted through home study
courses, television programmes, seminarsupported tele-conference and reading
courses. Besides, Canada has a number of correspondence schools which were set up
mostly on account of shortage of teachers. One of the well-known schools of this
category is the Alberta Correspondence School which was established in 1923. In June
1983, the Canadian Association for Distance Education (CADE) was formed. CADE
brings out a bi-annual international journal called Journal of Distance Education since
1986.

The United States of America (USA)

American Distance education Programmes are known for their great diversity in respect
of size, educational approach, and administrative procedures. Though the role of
distance education in the USA is a limited one, it is more extensive than in most of the
other countries. The largest user of distance education is the US Federal Government,
especially the Armed Forces. The United States Armed Forces Institute (USAFI) is a
unique education organization offering an extensive array of correspondence courses
to enable the Armed Forces to acquire secondary and post-secondary occupational
and traditional education. The area in which distance education plays an important
role in the USA is adult and continuing education. The fast growth of knowledge,
particularly in the professional fields led to the popularization of the concept of
continuing or life-long education. The induction of highly sophisticated machines which
resulted in greater leisure to the working population also contributed to this popularity,
because the working people wanted to utilize their leisure hours to enrich their
knowledge and skills or to acquire new skills for improving their career prospects.
This obviously led to the remarkable development of distance education in the USA.
The extension departments of the universities and independent study institutes provide
a wide range of vocational, technical, and career-oriented courses, besides, continuing
education courses to keep up to date in their profession. The universities also have
started providing distance education. The following universities have well known
correspondence institutions.

Brigham Young University, University of Missouri, University of Nebraska, Indiana
University, Pennsylvania State University, Texas Technical University, University of
Wisconsin, Louisana State University, University of Minnesota, and University of
California. The American Journal of Distance Education is being brought out from the
Pennsylvania State University.

The Institution of correspondence courses for the visually handicapped at Hadley
School for the Blind in Winnetka, Illinois, is a laudable feature of distance education in
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the USA. Almost all independent study programmes in the USA are wholly or largely
self-supporting. There are two well known national level associations/organizations
in the USA which are devoted to the development, collaboration, accreditation and
maintenance of standards of distance education programmes. These are:

1. National Home Study Council (NHSC) based in Washington and recognized
by the Federal Government and

2. National University Continuing Education Association (NUCEA), Washington.

South and Central America

Among the countries which have made good progress in distance education in the
Central and South American Region are Costa Rica, Venezuela, Argentina, and Brazil.
Costa Rica and Venezuela are the more important among them.

Costa Rica

Distance education in Costa Rica has taken a leap forward with the establishment of
Universidad Estatal a Distancia (UNED) in 1977. The University has developed a series
of professionally oriented diploma and degree programmes. The university also
launched some extension courses. The annual enrolment is approximately 7000. Since
1980, the university has been collaborating with the Ministry of Public Education in
developing course materials and training tutors for the Ministry. Thus, in addition to
the headway made towards the provision of higher education, it was hoped that the
university would fulfil two other functions. It should make higher education accessible
both to those who could not take advantage of traditional course, and to the agricultural
and working population.

Venezuela

Venezuela has taken distance education in a big way. The government of Venezuela
appointed in 1975 a planning committee for the proposed Universidad Nacional Abierta
(UNA). The university was established in 1977 with the twin objectives of training
professionals in priority areas for national development and offering educational
opportunities to those who had been unable to attend traditional higher education
institutions. There is one national centre in Caracus and 20 regional centres spread
throughout the country. A Centre for Excellence in Distance Education has been set
up at UNA. It offers mostly formal academic programmes. But prior to admissions to
these programmes, the students are required to pass introductory courses which aim
at orienting them to the practice of learning at a distance. After completing the
introductory courses, the students can go in for their degree programmes which
comprise general studies followed by professional studies.

Mega Open Universities

Some of the Open Universities which play a major role in the educational history of
the countries concerned were categorized as Mega Open Universities of the world at
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the 17th World Conference of in the ICDE (1995) in Birmingham, UK. Mega open
universities are those institutions which have a student enrolment of over one lakh.
There are ten such mega universities. The Mega Open Universities are: Anadolu
University, Turkey; Central National d’Enseignement a Distance (CNED), France; China
Central Radio and T.V. University (CCRTVU), China; Indira Gandhi National Open
University( IGNOU), India; Korea National Open University (KNOU), Korea ; Open
University, United Kingdom (UKOU); Sukhothai Thammathirat Open University
(STOU), Thailand; Universidad National de Education a Distancia (UNED) Spain;
University of South Africa (UNISA) South Africa; and Universitas Terbuka (UT)
Indonesia.

Conclusion

The growth of distance education has been a natural outcome of the growing thirst for
knowledge experienced in most parts of the world. In Africa, distance education courses
are offered to train teachers and to educate the masses. In America, it has grown for
providing application and professionally oriented courses. In Asia, the ever increasing
demand for education and the policy to democratize education have compelled
countries like India, Pakistan, Thailand, Sri Lanka, China, Indonesia, and Japan to
adopt the distance education system extensively. In countries such as New Zealand
and Papua New Guinea also distance education promotes liberal education. From the
discussion on the status of distance education in the world, we find that it has
established its credibility as an academically viable and cost-effective channel for
imparting education. It has the potential for extending and equalizing educational
opportunities and taking education to the door steps of the neglected and the poorly
served segments of the population. Distance education is especially relevant to the
ever-increasing educational needs of developing countries with their growing
collaboration at regional, national, and international levels.
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